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Course Description

An introduction to a variety of educational perspectives, using principles of philosophical, historical, social, and philosophical thought, to study the purpose(s) of education.  Personal experiences with American education will be critiqued for specific assumptions and put into a wider context of circumstances and perspectives.   Given the international dimensions of America today, educational themes of freedom, equity, community, and responsibility will be evaluated in the writings and experiences of American educational scholars such as Horace Mann, John Dewey, Jane Addams, W.E.B. Dubois, and C.A Bowers and international academics such as Maria Montessori, A. S. Neill, Paolo Freire, and Julius Nyerere. Key questions will include, “What are the purposes of education? How did these educational purposes evolve?  Whom do these educational purposes serve? What are the strengths and weaknesses of these purposes?  How do these purposes affect public policies?

Introductory Comments

In this class, you will have the opportunity to engage in significant teaching and learning experiences both in the classroom and through four on-site visits to various classrooms in the nearby vicinity.  Previous classes have made site visits to the Beloit, Rockford, Chicago, Milwaukee, Madison, Evansville, Janesville, and Lac de Flambeau Schools.  If you have a suggestion for a specific site, please let me know on the first day of class, as visits are organized during the first several weeks of classes.  Consider that it takes time to drive to some of these locations and all students are expected to participate, barring unusual circumstances.  Also consider public, parochial, total immersion, magnet, private, home schools, and deaf and/or blind schools as places we may go.  For each site, you will provide a log entry (instructions will be provided). 

For every hour spent in class the expectation of the college is that you spend two hours outside of class preparing.  We will be reading a great deal of material for this class, which often cannot be skimmed or crammed.  The readings are think pieces that require you to read, understand, analyze, evaluate and synthesize.  These steps in the learning process are critical to your developing thoughtful and creative habits that can transform you and your surroundings; short-circuiting them, will not make your learning nearly as meaningful and useful. 

As part of the learning process, class discussions are very important.  These discussions cannot be made up, because they are spontaneous verbal exchanges, which involve all of us in a dialogue about significant ideas.  Class attendance is therefore mandatory (two absences are allowed), and any missed classes beyond that will affect your grade.  Grades are based on the Beloit College policy described in the Catalogue.  Please read it carefully. If you have a disability and would like to speak to someone about possible accommodations, please visit the Learning Enrichment and Disability Services office located on the second floor of Pearsons. You will need to provide appropriate documentation of your disability to the Director of the Learning Enrichment and Disability Services Office. If you wish to receive accommodations in my class, you must have an Accommodation Verification Letter from the Director, dated for this semester, as soon as possible so your learning needs may be appropriately met.
Finally, this introductory course in the Department of Education and Youth Studies is an opportunity for you to find out whether you would like to continue with other education courses.   I encourage you to see me, if you would like to make some aspect of education part of your career plans.  Many opportunities exist:  teaching, administration, union organizing, policy making, educational psychology, social services, textbook writing, curriculum development, technical services, international teaching, adult education, special education, rural education, urban development, language schools, etc.   Today careers are malleable, and a rich mixture of college experiences make you not only an interesting, hirable candidate but also plays well to employers who are looking for creativity and spontaneity.  

Assignments and Grades (200 pts. possible)

1. Two critical response papers and leadership role:  Each of the response papers is about an issue in the readings. Papers are three to four pages, double-spaced. 40 pts.

2. Two oral presentations on schooling alternatives (one during the first nine weeks and one during the second nine weeks). Every class member will present two 10-minute presentations on educational alternatives. 40 pts.

3. In Class Midterm: Using your texts and notes, write an essay on the assigned topic. 20 pts.

4.  Synthesis of a chapter in Compton. 20 pts. 

5. Log of Field Experiences:  Keep a log of your four class trips, including the date, time, location, and teacher/administrator.  Write a short summary and then draw connections to education issues and the class readings/discussions on place.  Each log entry should be one to two typed, double-spaced pages. (Your participation in class and attendance will be included with the field experience log.) 20 pts.

6. Educational Philosophy Statement: Organize your thoughts into a statement of your beliefs about education and the meaning of place.  As you elaborate your beliefs, refer to the role of education in the 21st century and the kind of relationship you want among the learner, the teacher, the content, and the context. Cite at least ten specific textual references and field experiences. 40 pts.

7. Class Participation: You are expected to participate in being a class discussion leader and be in class regularly and on time.  Two unexcused or excused absences are allowable. 20 pts. 

Required Texts

Addams, Jane. Twenty Years at Hull-House. Edited by Victoria Bissell Brown. (1999). Bedford, MA: St. 

Martin’s. 
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 York: Palgrave Macmillan.
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University of Nebraska Press. 

Compton, Mary and Lois Weiner. (Eds.) (2008). The Global Assault on Teaching, Teachers, and their 

 
Unions.  New York, NY: Palgrave Macmillan.

Dewey, John. (1938). Experience and Education, New York: Simon & Schuster.

Hefner, Robert and Muhammad Zaman. (Eds). (2007). Schooling Islam: The Culture and Politics of 
Modern 
Muslim 
Education. Princeton, NJ: Princeton University

Orr, David. (2004). Earth in Mind: On Education, Environment, and the Human Prospect. Washington:  

 
Island Press.

Walker, Vanessa. (1996). Their Highest Potential: An African American School Community in the

      
Segregated South. Chapel Hill, NC: University of North Carolina Press.  

Additional Texts or Articles 
Apps, Jerry. (1996). One-Room Country Schools: History and Recollections from Wisconsin. Amherst, WI: Amherst Press. 
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Shaped the Administration of the Public Schools.  Chicago, IL: The University of Chicago Press. 

Cobb, Amanda.  (2000). Listening to our Grandmothers’ Stories: the Bloomfield Academy for Chickasaw    

       
Females, 1852-1949.  Lincoln, Nebraska: University of Nebraska Press.
Cremin, Lawrence. (1977). Traditions of American Education. New York, NY: Basic Books. 

Feinberg, Walter. (2006). For Goodness Sakes: Religious Schools and Education for Democratic Citizenry. New York, NY: 
Routledge.

Freire, Paulo. (1970). Pedagogy of the Oppressed. New York, NY: The Continuum Publishing Corporation.

Fuller, Wayne. (1994). One-Room Schools of the Middle West. Lawrence, Kansas: University Press of Kansas.

Hutchison, David. A Natural History of Place in Education. (2004). NY: New York, Teachers College Press.

Kaestle, Carl. (1983). Pillars of the Republic: Common Schools and American Society, 1780-1860. New York, NY: Hill and Wang.

Kliebard, Herbert. (1992). Forging the American Curriculum: Essays in Curriculum History and Theory. New York, NY:  Routledge. 

Levering, David and Willis, Deborah. (2003). A Small Nation of People: W.E.B. DuBois. & African 
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New York, NY: Amistad
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University of Chicago 1896-1903. New Brunswick, USA: Aldine Transaction.

Merry, Michael. (2007). Culture, Identity, and Islamic Schooling. New York, NY: Palgrave Macmillan.

Payne, Daniel. (1888, 1968). Recollections of Seventy Years. Nashville, TN: A.M.E. Sunday School Union,

     
Arno Press.

Peabody, Elizabeth. (1874).  Record of Mr. Alcott’s School, 3rd ed. Boston: MA: Robert Brothers, (Reprint Michigan University).

Provenzo, Eugene. (Ed.). (2002). DuBois on Education. New York: AltaMira.
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Durham, NC: Duke University Press.

Yee, Roger. (2005). Educational Environments, No2. NY, New York: Visual Reference Publications Inc. 

Information for Majors in Track One, Two or Three 

If you plan on becoming a major in EDYS, you will be required to complete a portfolio prior to your graduation from the Department. The goal of the portfolio is to document your performance as a student in the education courses at Beloit College.  The portfolio is also your credentialing for teacher licensure, and is therefore mandatory for the State of Wisconsin license, which is recognized by other state licensing boards.  As part of the portfolio, the foundation classes, including EDYS 102, provides you with artifacts, which you need to save for your portfolio.  The two artifacts from this class to keep are the final philosophy statement and the field experience journal.   As you take more courses, your obligation as an EDYS major will be to attach these artifacts to the department’s ten learning goals.  Essentially, you will connect each artifact to a learning goal and provide a reflection connecting the two.  The reflections give the rationale of why and how will you put the artifact with the learning goal into practice. 

In your 200-level "teaching methods" courses you will be asked to explicitly connect your performances and artifacts to the department's ten learning goals. Your e-portfolio will be constructed using LiveText, an online service to which you must subscribe as an EDYS Track 1 or 2 major. The Department strongly recommends that you subscribe to LiveText as soon as your decide to major in Education and Youth Studies.
As the learning goals of the Department are closely aligned with the ten teaching standards for all initial educators as delineated in PI34, the law regulating teacher licensure in Wisconsin.  These standards are, in turn, closely aligned with the standards for teaching generated by INTASC (the Interstate New Teacher Assessment and Support Consortium), founded in 1987 with the mission of working toward "the reform of the preparation, licensing, and on-going professional development of teachers."  The Department learning goals are as follows:

1. Disciplinary content knowledge: The Education and Youth Studies graduate understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and can create learning experiences that make these aspects of subject matter meaningful for students.

2. Development: The Education and Youth Studies graduate understands how children and youth learn and develop and can provide learning opportunities that support their intellectual, social and personal development.

3. Diversity: The Education and Youth Studies graduate understands how learners differ in their approaches to learning and creates instructional opportunities that are adapted to learners from diverse cultural backgrounds and with exceptionalities.

4. Instructional Strategies: The Education and Youth Studies graduate understands and uses a variety of instructional strategies to encourage the students' development of critical thinking, problem solving, and performance skills.

5. Motivation, Management and Leadership: The Education and Youth Studies graduate uses an understanding of individual and group motivation and behavior to create a learning environment that encourages positive social interaction, active engagement in learning, and self-motivation.

6. Communication and Technology: The Education and Youth Studies graduate uses knowledge of effective verbal, non-verbal and media communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom.

7. Planning: The Education and Youth Studies graduate plans and manages instruction based upon knowledge of subject matter, students, the community, and curriculum goals.

8. Assessment: The Education and Youth Studies graduate understands and uses formal and informal assessment strategies to evaluate and ensure the continuous intellectual, social, and physical development of his/her learners.

9. Reflective Practice & Professional Growth: The Education and Youth Studies graduate is a reflective practitioner who continually evaluates the effects of her/his choices and actions on others (students, parents, and other professionals in the learning community) and who actively seeks out opportunities to grow professionally.

10. School and Community Involvement: The Education and Youth Studies graduate communicates and interacts with parents/guardians, families, school colleagues, and the community to support the students' learning and well being.

